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Abstract 
Background 
Teaching and learning English in Thailand has been being done for many years. As recorded in historical document, King Mongkut hired Anna Leonowens to teach English to his young sons, daughters, and other royal children inside the palace in 1862 (Wikipedia, 2014 : 1). After that there has been English teaching to Thai learners in schools across the country. 

For 1960 Thai primary school curriculum, the pupils started learning English in Grade 5 (Prathomsuksa 5). Most teachers employed Grammar-Translation Method in teaching English. The teachers taught structures patterns, vocabulary, and had students remember grammar rules, vocabulary spelling and Thai meanings, and practice translation. Consequently, most Thai students were good at grammar and translation, but not good at listening, speaking (Angwattanakul, 1997).

The current core basic curriculum of Thailand has been arranged like this: kindergarten 2-3 years, primary school 6 years, and secondary school 6 years. Thai learners begin to learn English in Grade 1. (Core Basic Curriculum 2008, 2014). The evaluation of Thai students’ English ability revealed that Thai students were at No. 6 as competed with Southeast Asian countries, after Singapore, Malaysia, Brunei, Indonesia, and Vietnam. The rank as competed with countries in Asia was 43 (Yun, 2011). These ranks showed the English ability of Thai students were weak.
For teaching and learning English at higher education level, English were fundamental courses provided for all major students to study. Buriram Rajabhat University is one of new universities upgraded from a teachers’ college and required all major students to study English Fundamental Courses. There were 2 required courses for Buriram Rajabhat University’ 2005 curriculum, and 3 classes for Buriram Rajabhat University’ 2008, and 2012 curriculums. From the researchers’ teaching experiences, the majority of students gained grade C, or lowers for their English grades (Piyanukool, Prachanant, and Ruangpisan’s grade Books, 2005-2014). These grades reflected the average and below average English ability of the students. From the grade report of Test of English for International Communication (TOEIC) , which focuses on Listening and Reading, of English major students in 2013, it was found that in the 1st semester, the majority of the students ( 52 %) gained 200-295 points from the total score ( 990). This group of students earned 95-200 Listening scores from the total 495; and their Reading scores ranged from 70-145 from 490. For the 2nd semester, the majority of the students (50 %) gained 200-295 points:  Listening scores were 90-215, Reading scores were 70-140 (Center for Professional Assessment (Thailand), 2013). The low scores of these English skills encouraged the researchers to look for causes and means to solve this problem.    

The researchers looked for the causes of English weakness by talking to some of the taught students. They pointed out that they can’t catch the native speakers’ words because the speakers speak so fast, do not have opportunity to communicate in English in their daily life, teachers do not teach in English nor have interesting teaching media, the students do not see the importance of English, and they think English is difficult to learn. From these reasons, motivation is one of the factors influenced English learning and grades. Maslow (Maslow’s Theory of Motivation, 2014) classified levels of needs, motivation & behavior into 5 levels: Level 1 Your body, Level 2, Your family and work, Level 3 Love & Relation, Level 4 Self-esteem, Level 5 Self-actualization; and posited that people who are satisfied with the 1st level of need will look for the next level of needs.(Strategies for managing Change, 2014).  Learning English, for example, if the teachers make the lessons interesting by taking the teaching media, variety of activities, and teaching methods that meet the needs of students, the students may be enthusiastic to learn, get good grades and be able to communicate in English. If the students get good grades and can communicate in English with foreigners, they will not be retired because of low grades, will not be ashamed and be able to talk to their friends, their parents will be happy, and they will have self-confidence. With this perspective, the researchers thought about the interesting teaching media that give opportunity to the students to listen to the native speakers speaking, learn English accidentally through something that they like, to see the benefit of English. The answer for those concerns is movie. Movies are authentic and comprehensible input. They provide language for viewers to practice listening, reading, and learn some cultures. These are vital factors enhancing language learning (Krashen, 1985; Neuman & Koskinen, 1992; Nunan, 2002). Results of the previous studies revealed that the non-native learners who watched TV episodes gained more vocabulary knowledge and significant comprehension from watching movies (Rodgers, 2013); most of the Thai undergraduate samples understood the Sitcom and the factors affecting their listening comprehension were textual knowledge, systematic knowledge, schematic knowledge, and gestures (Kanjanaboon, Singhasiri & Boonmoh, 2012).

From the statement and significance of the problem, and the rationale, the researchers who are lecturers at Buriram Rajabhat University would like to enhance listening skill of English program students through movie series.  

Purposes of the Study

The current study has the following purposes.

1. To compare the effects of motivation before and after learning English with movie 
series of English major students studying at Buriram Rajabhat University..  
2. To enhance listening ability of the English major students through movie series.   
Research Questions 
1. Do the motivations affect the samples after the treatment more than before the 
treatment?

2. Do movie series help English major students to improve their listening skill?

Significance of the Study

1. Teachers of English language in Thailand can employ appropriate movie series for 

their students  to improve  their listening skill.

2. Thai teachers may apply movie series to practice vocabulary, speaking, and 

listening skills.
Literature Review

The importance of listening skill


Listening skill is a crucial access to the inputs in order to acquire new languages. The learner has to comprehend the input at the right level so the learning exists (Rost, 1994; Nunan, 1997). According to Harmer (2005), to gain more benefit from their listening, students need to be involved in both intensive and extensive listening. The former, the teacher is more concentrated to choose the materials and direct the students to achieve their study goals while the latter, the students have their own choices to choose what they would like to listen and do for pleasure and general language improvement. With the extensive listening, the students gain benefits from the good speaking model from extensive listening to enhance their own since “listening is the fundamental skill to speaking”(Rost, 1994; Nunan, 1997). So exposing themselves to the extensive listening, the learners may enhance their speaking ability.  

Using authentic materials in teaching listening

Authentic materials are suggested to be used for practicing extensive listening. Authentic material refers to the language the students expose to in their real life or it may be simplified but based on that the native speakers really use (Farrell, 1998; Carter et al., 1998; cited in Harmer, 2005). Learning authentic materials are from many sources, VDO has been a common material for teaching listening for many years. Authenticity should be considered when choosing a video so teachers should select the videos that are suitable for the learners’ language level (McGill, 2010). The teacher can also let their learners choose the videos from the teacher‘s list or propose their own listening choices.  

The definition and characteristics of video

Though video is a familiar material for all teachers, educators view it differently. Canning-Wilson (2000) defines video as messages selected or sequenced in an audio-visual context. Lonergan (1995 : 4) views video as “ the combination of sound and vision that is dynamic, immediate and accessible”. Video, in addition, shows complete communicative situation which the viewers can perceive easily. Video, therefore, is an access to learning including sight and sound. Video should draw the learners’ attention in the ways that they provide both the useful and interesting points relating to varied social topics as well as attractive scenes (McGill, 2010).

The benefits of video to teaching listening 

Videos will be beneficial if they present how English is used in real situations (McGill, 2010). Harmer (2005) proposes many advantages of VDO. It enhances listening, for instance, by letting the learners both see and hear the language. From the study of Balatova (1994; cited in Canning-Wilson, 2000), the scenes together with the utterances and body languages help students understand easier than letting the students learn by the sound-only condition. The students prefer learning through the video to the auditory aids. Moreover, the descriptive pictures in videos enhance listening comprehension, scores and the learners’ retention (Heron et al, 1995; cited in Canning-Wilson, 2000). Apart from that, the visual stimuli in the video can help learners in recognizing the vocabulary so as to decode the information immediately.  Authentic language and speed of speech in various situations are presented in the video.  (Canning-Wilson, 2000). Video, therefore, should be used as a beneficial authentic material to stimulate and motivate the learners in learning language. 
Methodology


This research is an experimental research done in the classroom taught by using movie series. The followings are the details of methodologies.
       Population and Samples


The population of this study included 110 first year English major students, Faculty of Humanities and Social Sciences at Buriram Rajabhat University, Thailand. They were from 3 classes, and were enrolled in the course “Listening and Speaking 1” in the first semester of academic year 2013. 
The samples were 30 students from one class of the first year English major students, Faculty of Humanities and Social Sciences at Buriram Rajabhat University, Thailand. They were selected by cluster random sampling using the classrooms as the sampling unit. 

      Research Instruments 
The instruments used in collecting the data were lesson plans, motivation questionnaire, TV series, listening comprehension test, and semi-structured interview. The followings are the details of each instrument and its construction.

1. Ten lesson plans focusing on the listening comprehension ability on TV series for the first year English major students – the whole lesson plans took a total of 30 hours. The researchers constructed 10 lesson plans for 2.30 hours each. The constructed lesson plans were evaluated by the three experts who were English lecturers. The lesson plans were then edited and developed according to the experts’ suggestions.

2. TV series 

This innovation was employed in order to enhance the students’ listening ability. The title of the TV series was “Hannah Montana : Season 1” which was derived from the students’ needs in which the TV series were related to their daily life and were not difficult to understand. The researchers as the teachers let them to select and recommend three title names of their favorite TV series:  Hannah Montana, Glee, and The Sherlock Holmes. The frequencies of the title names selected and recommended were counted. The highest frequency counted was employed as this type of instrument. After watching an episode of each one, the students voted for their most favorite, that is, Hannah Montana.  Besides the selection of students, the additional reasons for choosing Hannah Montana (2006) were that it is the most popular American TV series from  2006 – 2011, and has many award winners: Teen Choice Award in 2006-2008, Best family TV series in 2007, Outstanding Female lead 2009, and being nominated in many TV shows awards.  The Hannah Montana: Season 1 with Episodes 1-9 were selected as follows:
Episode 1   Lilly, Do You Want to Know a Secret?
Episode 2   Miley Get Your Gum
Episode 3   She's A Super Sneak
Episode 4   I Can't Make You Love Hannah If You Don't
Episode 5   It's My Party, And I'll Lie If I Want To
Episode 6   Grandmas Don't Let Your Babies Grow Up To Play Favorites 
Episode 7   It's a Mannequin's World
Episode 8   Mascot Love
Episode 9   Ooo, Ooo, Itchy Woman 
3. Motivation Questionnaire 

This instrument was focused on the motivation in learning English language of the first year English major students. The questionnaire consisted of 36 items of the learners’ motivation. This motivation questionnaire was from the centre of language communication, National University of Singapore. 

4.  Listening comprehension test 

This test included 20 items with 4 multiple-choice which were used to evaluate the students’ listening ability. The test was created from the main idea of the TV series “Hannah Montana”- Season 1 Episode 1 (Lilly, Do you want to know the secret?)  taken from  http://www.tv.com/shows/hannah-montana/lilly-do-you-want-to-know-a-secret-586704/. After that the 20 – item listening comprehension test was validated by three English lecturers who were the research experts. Finally, the test was edited according to the experts’ comments and suggestions.  
5. Semi-structured interview

This instrument is used to find out the attitudes of the students toward learning listening through the TV series 
“Hannah Montana”. The interview guide was composed both in English and Thai. It included three questions: 1) What do you gain from watching the TV series? 2) Do you think the TV series can enhance your listening ability?,  and 3) Do you have any suggestions for enhancing listening skills? Again, the interview guide questions were proposed to the three experts, and then the researchers edited the questions based on the comments and suggestions of the experts.
Data Collection


This study employed one group pretest – posttest design as shown in Table 1 below.
Table 1: Research Design (Saiyot & Saiyot, 1995: 248)

Group 



Pretest


Treatment

Posttest


Experimental 


    T1


        X


       T2
As shown in Table 1 above, T1 is pretest, X is the treatment, and T2 is posttest, respectively. To collect the data, the present investigation included lesson plans, TV series, motivation questionnaire, listening comprehension test and semi-structured interview. The procedures for collecting data were as follows:
1. The motivation questionnaire was administered with all students at the beginning of the class. 

2. The samples did the listening comprehension test as the pre-test. Before letting the students attended the pre-test, the researchers provided the general knowledge of this TV series i.e. a synopsis and characteristics of the main characteristics. 
3. The students attended the listening class after the normal schedule (3.30 – 6.00 p.m.) once a week for 10 weeks with two hours each, in a total of 20 hours in the first semester of academic year 2013.  Before starting each lesson, the researchers taught useful vocabulary and expressions in each episode. After that 3 steps in teaching listening were employed as follows:

Pre-listening  Stage – the researchers asked the questions to check the students’ background knowledge and let students predict what they are going to listen, for example, How do you prepare for your first date? Have you got friends whose behaviors embarrass you? What are they? etc. 

While-listening Stage – the researcher let students do the worksheet including diverse tasks such as multiple choices, underlining the correct answers, and identifying true or false. 
Post Listening Stage – in this stage, the researcher posed the situations that let the students use critical thinking or prepare them to implement what they learnt in a meaningful way, for example, What will you do if your close friends always embarrass you? Is it necessary to give the birthday presents to someone? What home rules can you accept and what you cannot? Can you think about Thai proverb that has the same meaning as those given? 
4. The students did the post-test as similar to the pre-test.

5. The motivation questionnaire was distributed to the samples in order to check their English listening motivation learning through TV series.

  6. Ten students purposively selected were interviewed about 3 minutes concerning their attitudes toward the TV series. They can answer both in Thai and/ or English.
The followings were the details of each week procedures:

Week 1
Pre-test (Listening Test Hannah Episode 1)  

Week 2
Listening Class (Hannah Episode 2)
Week 3
Listening Class (Hannah Episode 3) 

Week 4
Listening Class (Hannah Episode 4) 

Week 5
Listening Class (Hannah Episode 5)
Week 6
Listening Class (Hannah Episode 6)
Week 7
Listening Class (Hannah Episode 7) 

Week 8
Listening Class (Hannah Episode 8) 

Week 9
Listening Class (Hannah Episode 9)
Week 10  
Post-test (Listening Test Hannah Episode 1) 
Data Analysis


The collected data were analyzed and deduced procedures by using the data analysis methods as below:   

1. In order to evaluate students’ listening ability before and after being taught through TV series, the pre-test and post-test were computed for mean (
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) and standard deviation (S.D.).     

2. Dependent samples t-test was used to compare the difference between pretest and posttest and the difference between motivation toward listening before and after learning through TV series to detect a significant difference set at .05 level.


3. In order to evaluate the students’ motivation toward learning via TV series, the data from a 5-point rating scale from the questionnaire were computed for mean (
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) and standard deviation (S.D.).  The following criteria were employed for interpretation (Srisa-ard, 2002: 102).




Means




Opinion Level





4.51-5.00  
 means


Highest motivated




3.51-4.50
  means

high motivated




2.51-3.50
  means

Moderate motivated 




1.51-2.50
  means

Less motivated




1.00-1.50
  means

Least motivated 
4. The data from the semi-structured interview were analyzed by using content analysis technique. 
Results
1. Enhancement of students’ listening ability after learning through TV series

The result gained from the pre-test and post-test scores was used to answer the first
research question “Do TV series help English major students to improve their listening skills?
As shown in table 1, statistically significant differences between the mean scores of pre-test 
and post-test were found (t= 3.694, p-value = .001). This suggests that the students made 

significant improvement in their listening skills after learning listening via TV series. 

Table 2:  A comparison between the mean scores of the pre-test and the post-test using paired 
                sample t-test


Test

N
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S.D.

t
Sig (2-tailed) 

Pre-test
30

9.20

         2.372
        3.694
      .001

Post-test
30
          10.80

         2.929

2. Motivation of first year English major students in learning English listening through TV series

Overall, the first year English majors experienced these types of motivation at the high level (
[image: image4.wmf]X

 = 3.79; 3.84). Arranged from the highest means scores to the least ones, types of motivations the first year English majors engaged in at the highest level when they learn English were Identified, Integrated Regulation (
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 = 4.60; 4.70, 4.59; 4.61).Intrinsic, Introjected, and External Regulation were experienced at the high level (
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= 4.28; 4.33, 4.21; 4.33, 3.61; 3.69) respectively. Amotivation was their least motivation ( 
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= 1.38; 1.43). The results were shown in table 3 below.
Table 3: Means, standard deviations and levels of motivation the first year English major students
               engaged in when they learn English


Categories

  Test
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     S.D.              Level

Amotivation
            Pre-test           1.38
    0.46

   Low

(NonR)      
            Post-test          1.43
    0.42 




External Regulation    Pre-test            3.69
    0.57
                High


(ExtR) 

            Post-test           3.63
    0.56   

Introjected Regulation Pre-test        
4.21          0.54  
     High

(IngR)                          Post-test      
4.33           0.41

Identified Regulation   Pre-test           4.60           0.33
     High   


(IdR)                             Post-test     
4.70           0.29

Integrated Regulation
  Pre-test          4.59
    0.37

      High   


(IngR)      
              Post-test        4.61
    0.35



Intrinsic Regulation       Pre-test        
4.28
    0.46

      High   



(IntrinR) 

   Post-test       
4.33
    0.46
Overall

  Pre-test       
3.79         1.38          
      High




  Post-test       3.84         0.20   
3. Enhancement of students’ motivation after learning English listening through TV series
To answer the second research question “Do the motivations affect the samples after 

the treatment more than before the treatment?” The result from the table 3 will explain the question. Overall, it revealed that there were not statistically significant differences between the pre-test and post-test scores of six types of motivation of the experimental group which was taught by using the TV series ( t = 1.13, p-value = 0.26); Amotivation (t = 0.59, p-value = 0.55), External Regulation (t = -0.60, p-value = 0.55), Introjected Regulation (t = 1.35, p-value = 0.18), Identified Regulation (t = 1.66, p-value = 0.10), Integrated Regulation (t = 0.15, p-value = 0.87), Intrinsic Regulation (t = 0.55, p-value = 0.58). This means that learning English listening had no effect on the motivation in learning of the first-year English majors.  The students still experienced them at the same level as they had done. 

Table 4:  A comparison between the mean scores of the motivation students engaged in  

    before and after obtaining the treatment using paired sample t-test

Categories

Test
         N
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     S.D.

t
        Sig (2 tailed)

Amotivation
           Pre-test         30           1.38
    0.46
         0.597
         0.555
(NonR)      
           Post-test        30           1.43
    0.42 



External Regulation   Pre-test          30
3.69
    0.57
        - 0.601
          0.553


(ExtR) 

           Post-test         30           3.63
    0.56   


Introjected Regulation Pre-test         30
4.21         0.54           1.356
          0.185
                                   (IngR)                          Post-test        30          4.33         0.41


Identified Regulation   Pre-test         30            4.60        0.33          1.668
          0.106


(IdR)                             Post-test       30             4.70       0.29


Integrated Regulation
  Pre-test        30        4.59
    0.37
          0.153
         0.879                                   (IngR)      
              Post-test      30        4.61
    0.35




Intrinsic Regulation       Pre-test        30         4.28
    0.46
           0.552
        0.585


(IntrinR) 

   Post-test       30         4.33
    0.46
Total


  Pre-test       30
3.79         1.38          1.136
0.265




  Post-test      30         3.84         0.20   
To obtain more insightful of the information about engaging in the motivations in 

learning listening, the researcher also analyzed the data based on each item in 6 types of motivation. The results were shown in table 5.  


Table 5 illustrates  the overall means, standard deviations, t-value and p-value of each item of 3 types of motivation occupied by first-year English majors before and after obtaining the treatment. Statistically differences between the pre-test and post-test scores from the items 1 and 34 of Introjected Regulation were found (t = 2.164, p-value = 0.039) and (t = 2.262, p-value = 0.031). These findings indicate that prides in studying English and the feeling of doing the right thing motivated by others affected their learning English listening through TV series differently. Moreover, there were statistically significant differences between the pre-test and post-test scores of the item 6 of Identified Regulation Motivation of the experimental group when learning listening via TV series ( t = 1.668, p-value = 1.06). The self-determined motivations of the first year English major students in recognizing the relevance of learning were different. In addition, after the students were taught with TV series, there were significant differences between the students’ Amotivation motivation before and after the treatment (t  = 2.504, p-value = 0.018). 
Table 5: The overall means, standard deviations, means differences of motivation occupied by 

                First year English majors before and after obtaining the treatment

Question/ Categories

Test


[image: image10.wmf]X



S.D.
       t
       Sig (2 tailed)


1. When I study English,         Pre-test            4.23
       0.817
    2.164       
0.039*                                I feel proud of myself.
             Post-test      
 4.60
       0.498                                                                              Introjected Regulation (InjR)       

6.  I recognize the

Pre-test 
4.50

0.509
    3.612           0.001*                  relevance of learning

Post-test
4.87

0.346
                                                               Identified Regulation (IdR)    

9.  I was forced to

Pre-test 
1.20

0.407
    2.504
0.018*                                    take this English course 
Post-test      
1.47

0.507                                                                  because  it is a university                                                                                                                                 requirement.
Amotivation (NonR)                                            

34.  I feel that I am
Pre-test  
4.50

0.572
     2.262
0.031*

doing the right thing               Post-test      
4.70

0.535                                               

in studying English.

Introjected Regulation (InjR)       

Discussion

The study enhancing listening skills through movie series was done to see the effects of a learning motivation -TV series- on listening skill of English program students studying at Buriram Rajabhat University. The study found the following results.

1. The motivation in learning English  

The motivation to learn English of Buriram Rajabhat University students before watching the TV series and after watching was not different. The mean scores of the motivation questionnaire before the intervention were not different from the mean scores after the treatment. The motivation before and after the treatment are at the high levels (
[image: image11.wmf]X

= 3.79, 3.84). Looking closely at each kind of motivation, the researchers found the scores of the Identified regulation- learners participate in an activity because the activity is considered of high value and important to the learners, even if they do not enjoy the activity itself-and Integrated  regulation- the learners perform activities to benefit different aspects of life, rather than for the pleasure of participating itself are at the highest level (
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= 4.60, 4.70; 
[image: image13.wmf]X

= 4.59, 4.61); the Intrinsic regulation-the learners feel competency and pride in learning English-Introjected  regulation- learners participate in an activity because of various pressures- and External regulation-the learners participate in an activity only because they feel they have to, or because they may get a reward- were at the high levels (
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= 4.28, 4.33;
[image: image15.wmf]X

= 4.21, 4.33;
[image: image16.wmf]X

= 3.69, 3.63), respectively; the Amotivation- the negative motivations which the students do not want to study English was at the lowest level(
[image: image17.wmf]X

= 1.38, 1.43). The study revealed those findings because they are aware the benefit of learning English, they learn by themselves, no one forces them to learn. Similarly, the posttest findings found the mean scores 3.84 which is a little bit higher than the pretest, but it isn’t statistical significant different. The Identified Regulation and Integrated Regulation motives encouraged the learners to learn English at the highest levels (4.70 and 4.61 respectively). 

Most students pointed out that having good English skills can help them get a good job, succeed in their life, and gain more knowledge from English written information. This findings are aligned with Maslow’s Theory of Motivation (Maslow’s Theory of Motivation, 2014) which stated that people like to be happy from their success, not only themselves be happy, but their family and beloved ones are also happy.  In Buriram province, there are some foreigners who are coming for visiting, be football players, and settling in here. The English major students will be proud of themselves if they can communicate with those foreigners in English. They will have new friends, or get a good job because of their English ability. This perspective is according to Gardner and Lambert (1972; cited in Degang, 2010), who stated that motivation to learn a language is rooted in positive attitudes towards the language community and in a desire to communicate with members of that community and become similar to them. Gardner (1985) believed that motivation to learn a foreign language is determined by the characteristics such as the learner’s attitudes towards foreign people in general. 

The findings of the current studies are also similar to the studies of Degang (2001) who studied about the motivation toward English language learning of the second year undergraduate Thai students majoring in business English at an English-medium university.  He found that the Thai students learned English because they want to be able to communicate in English with native speakers, to be successful in current studying, future education or job. Another study done by Wilson (2005) who synthesized the studies concerning effects of external rewards on intrinsic motivation. He found that getting a good job, being rich, well-known in a society were extrinsic motivation and it encouraged general people to reach their goals 
2. The listening ability learning through TV series

The listening comprehension achievement after watching the TV was statistical significant different at .05 level from the pretest scores. This is because the students watch and listen to the movies which they are interested in. The content of the movies was similar to their life like dating and teenagers’ interests. They want to understand the movies so they intend to watch them. Their background knowledge about vocabulary, teenagers’ life, American cultures help them construct the meaning from watching the movies. The movies are meaningful to them (Krashen, 1985). This is because the movies are authentic and appropriate for them (McGill, 2010). After watching the series, the students answered the interview questions that they understood the movies even though they could not catch the movies’ speaking. They like to learn English via authentic material such as movies, music, facebook etc. and they suggested teachers employ a variety of authentic material in teaching. For the current study, the series, Hannah Montana, is a movie the researchers loaded from youtube, one of authentic materials from the students’ choice. 
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